
  
 G

rade 3: M
odule 3A

: U
nit 1: Lesson 2 

R
eading for M

ain Idea in a C
hapter B

ook 
(C

hapter 2) 
 

H
oly CO

W
!  D

ay 1 of this m
odule w

as 
a disaster area!  M

y class consists of 
24 “regular” third graders, but w

hat is 
“regular” these days?  Som

e of them
 

can’t sit still, som
e of them

 don’t have 
parents w

ho expect m
uch of them

, 
som

e of them
 have had P

eter P
an read 

to them
 at hom

e and think w
e should 

hurry up and get to Captain H
ook.  

Y
esterday they seem

ed really off 
task…

I’m
 afraid they going to H

A
TE

 
this m

odule.  I am
 going to use the 

m
ovie “H

ook” to get their attention. 

 
This work is licensed under a Creative C

om
m

ons Attribution-NonC
om

m
ercial-ShareAlike 3.0 U

nported License. 
Exem

pt third-party content is indicated by the footer: ©
 (nam

e of copyright holder). U
sed by perm

ission and not subject to C
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m

ons license. 
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Long-Term
 Targets Addressed (B

ased on N
YSP12 ELA C

C
LS) 

I can retell a story using key details from
 the text. (R

L.3.2) 
I can use literary term

s to describe parts of a story or poem
 (e.g., chapter, scene, stanza). (R

L.3.5) 

Supporting Learning Targets 
O

ngoing Assessm
ent 

• 
I can describe the setting, characters, and events of Chapters 1 and 2 of Peter Pan.  

• 
I can identify the m

eaning of literary vocabulary. 

• 
W

here/W
ho/W

hat recording form
 

• 
Literary Vocabulary recording form
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  Agenda 
Teaching N

otes 

1. O
pening 

A. Engaging the R
eader: R

evisiting Chapter 1 in Peter 
Pan and Introducing the W

here/W
ho/W

hat Anchor 
Chart (10 m

inutes) 

B. U
npacking the Learning Targets (5 m

inutes) 

2. W
ork Tim

e 

A. Literary Vocabulary and R
ead-aloud of Chapter 2 (15 

m
inutes) 

B. Independent R
eading: W

here, W
ho, and W

hat of 
Chapter 2 (15 m

inutes) 

C. Partner D
iscussion: Chapter 2 (5 m

inutes) 

3. Closing and Assessm
ent 

A. W
here/W

ho/W
hat Anchor Chart (5 m

inutes) 

B. D
ebrief: R

eading Chapter Books (5 m
inutes) 

4. H
om

ew
ork 

A. R
ead aloud your favorite page from

 Chapter 2 to 
som

eone at hom
e or on your ow

n in front of a m
irror. Be 

prepared to share w
hy you chose the excerpt you 

selected. Also, practice your fluency as you are reading 
aloud. Pay attention to the follow

ing: phrasing, rate, 
punctuation, and expression. 

• 
As students begin reading the Classic Starts edition of Peter Pan, there are a few

 considerations for 
supporting struggling readers. Throughout the m

odule, students w
ork in reading partnerships. For 

students w
ho need even m

ore support, consider the follow
ing:  

– Pull several partnerships together for guided support during their reading.  
– D

evote an instructional aide or another adult’s tim
e to supporting students w

hile they read the 
chapters aloud. This gives students guidance w

ith both decoding and com
prehension. 

– After students have done a first attem
pt on their ow

n, find another tim
e in the day to review

 sticking 
points they had and support their com

prehension.  

• 
Lessons 2 and 3 follow

 a reading cycle of Chapter 2 in Peter Pan. In Lesson 2, students hear the story, 
read for gist, and determ

ine the m
ain aspects of this chapter. In Lesson 3, students w

ill find key details 
and answ

er text-dependent questions.  

• 
The W

here/W
ho/W

hat anchor chart is introduced in this lesson. This key anchor chart w
ill be used 

throughout the m
odule to help students collect ideas about the setting, im

portant characters, and key 
events of each chapter. Students w

ill com
plete sm

aller versions of this sam
e chart (to collect in their 

Peter Pan notebooks, binders, or folders). The purpose of this form
 is sim

ply for students to track key 
aspects of each chapter: encourage students to w

rite just short phrases.  

• 
Both recording form

s used in this lesson should be placed in students’ Peter Pan journal, notebook, or 
folder (see m

aterials note in U
nit O

verview
).  

• 
In advance: Prepare the W

here/W
ho/W

hat anchor chart (a large version of the recording form
, in 

supporting m
aterials). 

• 
Prepare the Literary Vocabulary anchor chart (a large version of the Literary Vocabulary recording 
form

, in supporting m
aterials). 

Today w
e are going to w

atch 
the beginning of the m

ovie 
H
ook and com

plete the 
W

here/
W

ho/
W

hat A
nchor 

chart. 

Instead of Literary V
ocabulary w

e are going to use the term
 

“story w
ords.”  A

nd w
e w

on’t start the chart today, but I w
ill 

list the term
s on the board and discuss them

. 

C
opyright ©

 2013 by Expeditionary Learning, N
ew York, N

Y. All Rights R
eserved. 

NYS Com
m

on Core ELA Curriculum
  •  G

3:M
3A:U1:L2  •  Novem

ber 2013  •  2
   

 



 

 

G
R

AD
E 3: M

O
D

U
LE 3A: U

N
IT 1: LESSO

N
 2 

R
eading for M

ain Idea in a C
hapter B

ook (C
hapter 2)  

 
 

Agenda 
Teaching N

otes (continued) 

 
• 

This unit includes a structure of partner reading. Students sit side-by-side w
ith a partner, and each 

reads the text silently and independently. They then discuss w
hat they read w

ith their partner. They do 
not read the text aloud to each other; rather, they have som

eone next to them
 to support their reading. 

Partner students strategically: Pair students w
ith sim

ilar reading skills w
ho can w

ork w
ell together. This 

w
ill allow

 you to support the struggling readers in partnerships during independent reading tim
e. It also 

w
ill allow

 students w
ho read at sim

ilar rates to discuss the text in sim
ilar points of the story. Plan these 

partnerships ahead of tim
e.  

• 
Students w

ill finish their independent reading at different tim
es, so m

ake sure students have selected an 
independent reading book from

 the R
ecom

m
ended Texts lists to read if they finish early. 

 
Lesson Vocabulary 

M
aterials 

setting, characters, events, literary, 
chapter, dialogue, characters, setting 

• 
Classic Starts edition of Peter Pan (book; one per student and one for teacher use) 

• 
W

here/W
ho/W

hat recording form
 (one per student) 

• 
W

here/W
ho/W

hat anchor chart (new
; teacher-created; a large version of students’ W

here/W
ho/W

hat recording form
; one 

to display) 

• 
Literary Vocabulary recording form

 (one per student) 

• 
Literary Vocabulary anchor chart  (new

; teacher-created; a large version of students’ Literary Vocabulary recording form
; ne 

for display) 

• 
Sticky notes (4-5 per student) 

• 
Chart paper for new

 Things R
eaders D

o W
hen R

eading Chapter Books anchor chart 

 C
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O
pening 

M
eeting Students’ N

eeds 

A
. E

n
gagin

g the R
eader: R

evisitin
g C

hapter 1 in
 P

eter P
an

 an
d In

troducin
g the W

here/W
ho/W

hat A
n

chor 
C

hart (10
 m

in
utes)  

• 
Invite the class to gather around. D

istribute students’ texts: P
eter P

an
. Ask them

 to share w
ith a partner the excerpt they 

chose to read aloud for hom
ew

ork and w
hy they m

ade that choice. Ask a couple of students to share w
hat their partner said. 

• 
Tell students that they w

ill briefly revisit Chapter 1 of Peter Pan before they read Chapter 2.  

• 
Briefly review

 the definitions of the literary vocabulary w
ords character, setting, and events to ensure that students their 

rem
em

ber. Ask students to Think-Pair-Share:  

* “W
hat do you rem

em
ber about the setting, characters, and events of Chapter 1?”  

• 
After 2 m

inutes of conversation, focus the class again w
hole group. D

istribute the W
here/W

ho/W
hat recordin

g form
s 

and display the W
here/W

h
o/W

hat an
chor chart. Explain to students that they w

ill use this recording form
 and anchor 

chart as they read Peter Pan. Because readers can find it challenging to keep track of all of the settings, characters, and 
im

portant events in a chapter book, this recording form
 w

ill be an im
portant tool for them

 to follow
 the story.   

• 
Invite students to help com

plete the W
here/W

ho/W
hat anchor chart for Chapter 1. Ask students to record this on their 

individual recording form
 as you record it on the anchor chart.  

• 
Students should identify the setting as the D

arling fam
ily house. They m

ay need help understanding that the house is in 
England, so be sure to clarify this and show

 them
 England on a m

ap. A handful of characters are introduced in the chapter: 
M

r. and M
rs. D

arling, W
endy, N

ana, M
ichael, and Peter Pan.  

• 
Students m

ay identify a few
 events that happen in this chapter:  

1. 
The reader m

et som
e of the im

portant characters of the book.  

2. M
rs. D

arling discovered Peter Pan w
hen she w

as cleaning up her children’s m
inds as they w

ere sleeping. (This m
ay 

w
arrant a bit of teacher explanation. For exam

ple, w
e could never actually clean up peoples’ m

inds, but the author 
gives M

rs. D
arling a special superpow

er that allow
s her to tidy up her children’s m

inds. 

3. 
The reader is introduced to N

everland, a special place in children’s m
inds. 

• 
Provide nonlinguistic sym

bols (e.g., 
a person for character) to assist 
ELLs and other struggling readers 
in m

aking connections w
ith the 

headings on the W
here/W

ho/W
hat 

anchor chart.  

• 
Consider allow

ing students to draw
 

their observations, ideas, or notes 
w

hen appropriate. This allow
s all 

students to participate in a 
m

eaningful w
ay. 

So I am
 going to show

 students the W
ho/

W
hat, etc. chart, 

and w
e w

ill start the m
ovie…

w
hile they are w

atching they 
should be thinking about w

hat they w
ant to put in the anchor 

chart.  
C
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O
pening (continued) 

M
eeting Students’ N

eeds 

B
. U

n
packin

g the Learn
in

g Targets (5 m
in

utes) 
• 

Ask students to read the first learning target and talk w
ith a partner about their w

ork as readers today. Ask students to 
discuss w

hat they think they m
ight do to reach the first target. H

elp students identify that they w
ill read Chapter 2 of Peter 

Pan so they can think about the setting, characters, and events of this chapter.  

• 
D

iscuss the second learning target. Tell students that they w
ill continue to build their w

ord pow
er during this study of Peter 

Pan and today they w
ill think about special literary w

ords. Literary w
ords are not actual w

ords from
 the text, but w

ords that 
readers use to talk about stories. An exam

ple of a literary w
ord is character. Ask students to discuss w

ith a partner w
hy they 

think this is an im
portant target. 

 

 

Still the sam
e targets!  O

n track! 
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W
ork Tim

e 
M

eeting Students’ N
eeds 

A
. Literary V

ocabulary an
d R

ead-aloud of C
hapter 2 (15 m

in
utes) 

• 
D

istribute the Literary V
ocabulary recordin

g form
 and display the Literary V

ocabulary an
chor chart. Explain to 

students that the vocabulary recording form
 is very sim

ilar to the one they used throughout M
odule 2. For each w

ord, they 
w

ill w
rite the definition and draw

 a quick sketch of the m
eaning of the w

ord if that is helpful. 

• 
In the first box, w

rite the w
ord chapter. Ask students to take a m

inute to Think-Pair-Share: 

* “W
hat is a chapter in a book?”  

• 
Ask a couple of students to share their ideas. W

rite a short definition on the anchor chart:  

– A sm
all part of a book that is its ow

n com
plete “m

ini” story and is connected to the other parts of the book 

• 
Ask the m

em
bers of the class to w

rite the w
ord and definition on their ow

n recording form
. If students w

ould like to draw
 an 

im
age to help them

 rem
em

ber, they m
ay do so in the third colum

n of the recording form
. 

• 
R

epeat this process w
ith the w

ord dialogue. G
uide students tow

ard understanding that dialogue is w
hen people talk or have 

a conversation in a book. Point out to students that dialogue is punctuated w
ith quotation m

arks. Again, invite students to 
w

rite the w
ord, a short definition, and draw

 an im
age on their Literary Vocabulary recording form

.  

• 
Students have experience w

ith the w
ords character and setting from

 M
odule 1, but these are im

portant literary vocabulary 
w

ords that w
arrant review

. Encourage students w
ork w

ith a partner to com
plete the sections for these tw

o w
ords on the 

Literary Vocabulary recording form
.  

• 
Transition to the read-aloud of Chapter 2. Tell students they w

ill have the chance to reread this chapter on their ow
n in a 

little w
hile, so for now

 they should just follow
 along in the text as it is read aloud to them

. R
ead the chapter aloud fluently 

and w
ith expression and do not stop to engage in conversation w

ith students until the end.  

• 
After reading the text aloud, ask students to Think-Pair-Share the follow

ing question: 

* W
hat is the gist of this chapter? In other w

ords, w
hat is it m

ostly about? 

• 
R

eading aloud to students as they 
read along helps to build their 
fluency. ELLs and struggling ELA 
students benefit from

 hearing a text 
read aloud before they read it on 
their ow

n.  

• 
All students developing academ

ic 
language w

ill benefit from
 direct 

instruction of academ
ic vocabulary. 
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W
ork Tim

e (continued) 
M

eeting Students’ N
eeds 

B
. In

depen
den

t R
eadin

g: W
here, W

ho an
d W

hat of C
hapter 2 (15 m

in
utes)   

• 
Tell students that as they read the chapters of the Peter Pan text, they w

ill be paired up w
ith a reading partner. Explain how

 
the structure of reading partners w

ill w
ork: 

– Their reading partner w
ill be som

eone next to them
 to support their reading.  

– They w
ill not read the text aloud w

ith their partner, but their partner is available to help them
 if they get stuck on a w

ord 
or if a part is confusing to them

.  

– Their partner w
ill also be their discussion buddy at the end of the reading tim

e.  

• 
Point out to students that as they study this chapter book each day, they w

ill hear the text read aloud, w
ill read som

e on their 
ow

n, and w
ill discuss som

e sections w
ith their reading partner. R

em
ind them

 that one of their goals for this year is to be able 
to read increasingly challenging text independently. Tell them

 you w
ill support them

 and that they w
ill alm

ost alw
ays reread 

and discuss the text w
ith others. 

• 
Provide students w

ith a focus for their reading of Chapter 2:  

* “As you read Chapter 2 today, you are reading to think about the follow
ing aspects of the chapter:  

• 
W

here: W
hat is the setting?  

• 
W

ho: W
ho are the m

ain characters?  

• 
W

hat: W
hat is the im

portant event of the chapter?  

K
eep this in m

ind as you read today because after you read, you w
ill discuss these questions w

ith your partner.”  

• 
R

em
ind students that these three questions are essentially the sam

e questions on the W
here/W

ho/W
hat recording form

. 
Tell students they m

ay use sticky n
otes if they w

ould like to keep track of the setting, characters, or events as they read. 
(This is a fam

iliar process to students from
 their reading of shorter narrative texts in M

odule 1.) Clarify any m
isconceptions 

about the task and direct students to begin reading. R
em

ind students that as w
ith the other texts they have read, they w

ill 
read portions of the chapters m

ultiple tim
es. R

ight now
 their goal is just to figure out the setting, the m

ain characters, and 
the im

portant events. In the next lesson, they w
ill reread for details and answ

er text-dependent questions.  

• 
As students read, circulate and provide guidance and support as needed. Students m

ay need rem
inders about partner 

reading norm
s (e.g., not reading aloud to each other), and struggling readers m

ay need you to read portions of the text aloud 
to them

. Encourage students w
ho m

ight struggle to follow
 events in a longer text to use sticky notes to track the gist as they 

read. 

• 
W

hile students read Chapter 2, 
there are tw

o possible w
ays to 

support them
: 

a. Invite students to read aloud an 
excerpt from

 w
herever they are 

in the text. This w
ill allow

 you to 
assess and coach them

 in their 
fluency.  

b. Ask students: “W
hat is 

happening in the chapter so far? 
W

here is this taking place? W
ho 

are the m
ain characters, and 

w
hat are they doing?” This w

ill 
allow

 you to see how
 students 

are progressing w
ith the 

learning target. 

H
A
!  I can’t get them

 to do 
anything for 15 m

inutes, m
uch less 

read silently. So instead of this 
partner reading, w

hich they 
definitely w

on’t do, this is w
here I 

w
ill show

 the m
ovie. 
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W
ork Tim

e (continued) 
M

eeting Students’ N
eeds 

• 
If students finish early, they m

ay continue reading in their independent reading for this unit. 
 

C
. P

artn
er D

iscussion
: C

hapter 2 (5 m
in

utes) 
• 

After 15 m
inutes of independent reading, invite students to pair up w

ith their reading partner and discuss their ideas about 
the w

here, w
ho, and w

hat of Chapter 2. Students do not com
plete their recording form

s here. Tell them
 they should be 

prepared to fill in the anchor chart and their recording form
s after their partner conversation. 

 

 C
losing and Assessm

ent 
M

eeting Students’ N
eeds 

A
. W

here/W
h

o/W
hat A

n
chor C

hart (5 m
in

utes) 
• 

G
ather students together. Ask them

 to locate their W
here/W

ho/W
hat recording form

s and fill in it as the class com
pletes the 

W
here/W

ho/W
hat anchor chart. Invite students to share w

ith the w
hole class their ideas for the im

portant characters, 
events, and settings for this chapter. R

em
ind students to com

plete their ow
n recording form

 sim
ultaneously. 

 

W
e w

ill do a chart listing the W
’s for both the book and the 

m
ovie. 
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C
losing and Assessm

ent (continued) 
M

eeting Students’ N
eeds 

B
. D

ebrief: R
eadin

g C
hapter B

ooks (5 m
in

utes) 
• 

Congratulate students on reading their chapter book independently! Ask them
 to Think-Pair-Share the follow

ing questions: 

* W
hat do thoughtful readers need to do w

hen reading chapter books?  

• 
Provide sentence fram

es to support students’ conversation: “R
eaders need to _______ w

hen they read chapter books.” 

• 
Cold call a few

 students to share their ideas and track them
 on the new

 Thin
gs R

eaders D
o W

hen
 R

eadin
g C

hapter 
B

ooks an
chor chart. Students m

ay m
ention behaviors such as: 

– W
hen listening to the chapter book read aloud, think about the gist, or w

hat the chapter is m
ostly about. 

– W
hen reading a chapter on your ow

n, think about the m
ain com

ponents: the setting, character(s), and im
portant events. 

– W
hen starting a new

 chapter, you m
ay w

ant to reread the last page of the previous chapter to refresh your m
em

ory. 

• 
For students needing additional 
support producing language, 
consider offering a sentence fram

e, 
sentence starter, or a cloze sentence 
to assist w

ith language production 
and provide the required structure. 

H
om

ew
ork 

M
eeting Students’ N

eeds 

• 
R

ead aloud your favorite page from
 Chapter 2 to som

eone at hom
e or on your ow

n in front of a m
irror. Be prepared to share 

w
hy you chose the excerpt you selected. Also, practice your fluency as you are reading aloud. Pay attention to the follow

ing: 
phrasing, rate, punctuation, and expression.  
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GRADE 3: MODULE 3A: UNIT 1: LESSON 2 

 

Where/Who/What Recording Form 
 
Learning target: I can describe the setting, characters, and events of Chapters 1 and 2 in Peter Pan 
and in the movie Hook. 
 
Chapter:  
 

Where does this chapter take 
place? 

Who are the important 
characters in this chapter? 

What are the most important 
events in this chapter? 

   

 
Chapter:  
 

Where does this chapter take 
place? 

Who are the important 
characters in this chapter? 

What are the most important 
events in this chapter? 
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